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Community Information and Support Victoria (CISVic) 
CISVic was established as an association of members in 1970 to support the growing number of community 
advice bureaus. Since then its role has evolved to that of peak body for the community information and 
support sector in Victoria.  CISVic provides operational support, sector development, advocacy and 
representation to its member agencies. 

CISVic has over sixty member agencies.  These community information and support centres (CISCs) are 
managed by autonomous, community based management committees.  They operate according to the policies 
and standards of CISVic.  CISCs provide information, referral, advocacy, emergency relief, case work, No 
Interest Loans, Tax Help, budgeting support, personal counseling, financial counseling, legal and settlement 
services. 

RMIT University 
RMIT is a global university of technology and design and Australia’s largest tertiary institution. The University 
enjoys an international reputation for excellence in practical education and outcome-oriented research. 

RMIT is a leader in technology, design, global business, communication, global communities, health solutions 
and urban sustainable futures. We are ranked in the top 100 universities in the world for engineering and 
technology in the 2011 QS World University Rankings. 

Victoria University 
Victoria University (VU) is one of the few Australian universities that is a multi-sector institution (higher 
education and TAFE). VU offers short courses, apprenticeships, certificates, diplomas, degrees and 
postgraduate studies. VU’s flexible learning pathways means students can choose their own study journey, 
entering from various points and exiting once they’ve reached their goal. 
Over 50,000 students enrolled at VU campuses, primarily located in the western region of Melbourne 
(Australia) and at international sites. VU’s teaching, training, research, scholarship and partnerships are locally 
relevant and globally significant. 
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1. Executive Summary 
The CISVic Student Placement Pilot Project (CISVic SPPP) is a partnership between Community Information 
and Support Victoria (CISVic), RMIT University and Victoria University.  CISVic facilitated and coordinated the 
SPPP offering a range of support to agencies, supervisors and students throughout the placement period.  
With a small grant from the Department of Families, Housing, Community Services and Indigenous Affairs 
(FaHCSIA), the SPPP commenced field placements in July 2012. 

The SPPP was evaluated for effectiveness of the project, and to capture learning for future project 
implementation.  The relative success of the pilot, recording high satisfaction ratings across key evaluation 
questions, and the endorsement of the CISVic student unit model reinforces that there is a role for peak bodies 
to play in facilitating and coordinating a student placement program.  The CISVic model sets out the 
mechanisms that can be put in place for a successful student placement program that provides adequate 
levels of support for agencies and supervisors to create high quality work-based learning.  Lessons from this 
pilot could contribute to the development of similar programs in other community sectors. 

The outcomes for clients are at the forefront of this initiative.  Student placements ensure that agencies can 
continue to provide intensive, supported services to clients who fall through service gaps.  It also promotes 
and enhances professional practice within the sector (in a professional and volunteer capacity) meeting both 
workforce capability and service delivery needs.  Whilst placements enhanced agencies’ capacity to deliver 
their programs to complex needs clients, students too were afforded invaluable opportunities to practice their 
craft and consolidate their understanding of social work theory and practice. 

1.1 Purpose of the project 
There are two broad aims to the SPPP.  First, capacity building for agencies to deliver emergency relief 
casework services through the introduction of an internship workforce and secondly, the provision of high 
quality work-based learning in the community volunteering sector. 
The key objectives of the project were to:  

• co-ordinate placement process for students across CISVic agencies; 
• support placement agencies in identifying and developing placements, facilitate agency-university 

engagement to ensure projects and student matching are optimized from both learning and service 
delivery perspective; 

• create an effective support infrastructure for students on placements, supervisors and agencies; 
• identify other opportunities to set up student placement across a range of agencies, with the principle aim 

to provide a student placement program that builds on the caseworkers model. 

1.2 Project activities and setting  
The CISVic Student Unit Model (CISVic SUM) was adapted from an existing RMIT University student unit 
model of multi-site student placements. An off-site supervisor (Field Educator) was engaged by CISVic to 
provide group and individual social work supervision, whilst an on-site task supervisor provides day-to-day 
supervision of the student.  

The Field Educator provides 7 (1-2 hour) group and 7 (1 hour) individual supervision sessions to students over 
their 70-day placement period. In meeting reporting and assessment requirements, the model proposes 
students' learning areas to be divided between the Field Educator and task supervisor.  The Field educator 
oversees social work theory and practice learning areas, whilst the task supervisor oversees learning areas 
covering organizational context and inter-personal skills.  

CISVic support for task supervisors and agency managers involved provision of resources and opportunities to 
develop supervision skills. The CISVic model sets out the mechanisms that can be put in place for a 
successful student placement program that provides adequate levels of support for agencies and supervisors 
to create high quality work-based learning.   
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At commencement of the pilot project in July 2012, 6 students were placed across 8 agencies. 

1.3 Purpose of the evaluation 
Program evaluation was built into the project at an early stage, engaging stakeholders in the evaluation 
process.  Evaluation will contribute to improvements on the placement model and demonstrate the value of 
student placements in the community sector.  Evaluation also assesses program effectiveness in order to 
capture lessons that can be used in future placement projects.  This evaluation seeks to answer 5 key 
questions:  

1. Has the project support structure been effective? 
2. Has the project work-based learning been effective? 
3. Has the project provided a satisfactory placement experience? 
4. Has the project increased capacity? 
5. What do participants think of the project overall? 

1.4 Findings 
Students (6), task supervisors and/or managers (7), and educators (4) were invited to participate in the online 
surveys via an invitation email. Response rates were students (83%), supervisors and/or managers (100%) 
and educators (100%).  Survey findings can therefore be said to provide a very accurate picture of the 
experiences of participants. 

Has the project support structure been effective? 
CISVic supported task supervisors and agencies at the start of placements with information about the model, 
checklists and other resources for placement-readiness. The majority indicated they were very satisfied (70%) 
whilst 30% were satisfied with the support structure. (Graph 1) 

Among students, individual and group supervision with the Field Educator was rated highly, and CISVic and 
agency inductions were found to be useful. (Graph 2) 

Has the project work-based learning been effective? 
Educators rated the model more highly in meeting requirements and learning needs than agencies (Table 2).  
Expectations of placement were also ranked lower in agency response.  Indicators in the evaluation point to 
student matching as a factor in determining the low response rating for this question. Group supervision and 
individual supervision with the field educator were rated at satisfaction and above (4.80).  Students also 
indicate high levels of satisfaction in their learning about client diversity, community context and professional 
social work roles (Graph 3). 

Has the project provided a satisfactory placement experience? 
Students were encouraged to manage the reporting processes as part of their learning, and coordinated the 
process with supervisors and liaison officers.  A positive agency and supervisor experience of these processes 
provide the foundation for future student placements.  Student and educator respondents were generally 
satisfied with their experience of the placement processes. 

Has the project increased capacity? 
This key evaluation question sought to determine if student placements increased agencies capacity. 
Secondly, participants were asked if student placements presented a burden on agency capacity, in terms of 
management and supervision of students.   

In-depth interviews with task supervisors and managers elicited three capacities that were increased: 
casework capacity, emergency relief capacity and organizational capacity.  
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Organizational capacity 
Agencies report that organizational capacity was increased with student placement.  This took various forms.  
In one agency, students were seen to increase volunteer capacity. Social work students act as a resource for 
culturally and linguistically diverse volunteers who lacked an understanding of Australian social systems and 
structures.  Another agency took the opportunity of student placement to set up a new project that was being 
planned. The placement gave the organization time to recruit for a coordinator position, which was 
subsequently filled.  Thirdly, for agencies that placed students within a casework or emergency relief program, 
the placement enabled the agency to increase program access with more appointments times and options.   

Casework capacity 
Students on placement can assist caseworkers by taking on administrative and follow-up tasks associated with 
client files.  This frees up time for caseworker to focus on support and capacity building aspects of client work.  
This also means that clients can be linked into services in a more timely manner because students could make 
the referral phone calls, contact with service providers which often takes up a lot of caseworker time.  

Emergency Relief capacity 
Students also assist in various agency programs, including emergency relief.  This may involve assisting with 
packing food, assess emergency relief clients, advocacy and referrals in the same way that trained volunteers 
do.  This also increases agency capacity to provide more appointments.   

Other capacities 
An interesting, and unexpected, finding is the opportunity placements provide for agencies to review and 
improve on their casework processes and practice.  In one agency, student placement was a catalyst for the 
agency to consider how the caseworker position can be improved. Policies were developed to separate the 
caseworker support role with the provision of material aid.  In this agency, the caseworker was providing 
material aid/emergency relief, which contributed to a perception that casework was a pathway to ongoing 
emergency relief.  This was reviewed and policies were put in place that meant the caseworker refers the 
client to the emergency relief service for material aid.  This meant outcome for clients are more focused and 
achievable.  Additionally, in response to a perceived problem in the way long-term casework clients engaged 
with the service, the student set up an appointment system “which broke the habit of existing client who would 
walk straight through to the caseworker’s office” (Agency Manager). 

Related to capacity building is the issue of limitations or barriers to student placement.  The principal barrier is 
the availability of physical space and facilities to accommodate the student.  Concomitant with this is the 
availability of resources such as time and supervision skills and experienced staff.  Task supervisors take on 
the supervision role over and above their normal duties.  This places an additional burden on task supervisors’ 
time. 

What do participants think of the project overall? 
Overall, participants rated the project as good or excellent (Graph 6). 

Participants were also asked to make recommendations and suggestions for improvement on the model.  The 
Reference Group was also interested to see how the CISVic model compares with participants experiences of 
other placement models.  When asked to compare their supervision experience, most task supervisors felt that 
the CISVic model “offered greater support, communication and structure.  Students highlighted the level of 
support, communication and placement tasks as better than their previous placement experience. 

Respondents clearly and consistently identified components of the project that worked well as being: 
supervision, support, sharing and having the student on placement itself.  
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The literature tells us that supervision and the supervision relationship are crucial to student placement.1 
Students identified the structured nature of supervision and the learning opportunities in a peer group 
environment as valuable to learning:  
 

“Supervision.  Having both a Task and Field Educator meant that any issues could 
be brought up in the relevant area, where they related to task or theories/social 

work education.  The group supervision was also fantastic” Student 

 

Case stories 
Identifying potential, tapping into opportunities and adapting existing ways of doing things are instances of 
innovation.  The two case stories illustrated in this report demonstrate instances of innovative response to the 
question of how to enhance the provision of casework with limited resources.   The replicability of inter-agency 
placement is of particular interest to CISVic as we seek to identify opportunities to increase volunteer-based 
agencies’ capacity to provide services to complex needs clients.  Similarly, the unique circumstances of the 
student-created casework model enables us to identify the factors that are critical to the success of setting up 
a casework position, and how student placement has the potential to enhance agencies’ capacity to deliver 
casework in circumstances of limited resources. 

Key learnings from the case stories are: 

• Student matching is crucial in a volunteer only agency.  The matching process needs to ensure that the 
student placed at an agency can work independently and has sufficient life experience to work with a 
diverse group of volunteers. 

• In a volunteer only agency, the lack of a consistent, paid staff presence can act as a barrier to sustaining 
effective supervision.  Flexibility and whole-of-agency engagement with the student placement process are 
key to ensuring successful accommodation to difficulties and challenges.  Volunteer education and 
involvement in the lead up to a placement, and ongoing agency-wide engagement with the student 
throughout placement will better embed the student placement in the agency. Given limited human 
resources in volunteer only agencies, CISVic and a larger, better resourced agency in an inter-agency 
partnership need to play a greater role in supporting this process.  This can include: 
− streamlining supervision arrangements by appointing a principal task supervisor with overall 

responsibility for the student throughout the placement; 
− establish clear and regular communication channels between the agencies and the Field Educator, 

including structured and regular meetings between all supervisors; 
− establish organizational readiness for student placement: educating volunteers in what to expect from 

student placements; how volunteers can support students when supervisors are not on site; and 
appropriate task allocation 

• The level of experience of the student who set up the social work position, her familiarity with the 
organization, its ethos and workplace culture were critical to the success of the student-created model.  
The organisation’s commitment to the establishment of the model, bolstered by funding to support the 
position beyond the placement period contributed to the ongoing success of the casework position. 

1.5 Recommendations 
The CISVic SPPP is implemented in an environment of rapid change and multiple challenges in the community 
and volunteering sector.  This was a pilot project that aimed to establish key relationships, processes and 
                                                        
1 See Tsui M.S. & Ho W.S., (1998). In search of a comprehensive model of social work supervision. The Clinical Supervisor, 16:2, 
181-205.  Also Beddoe L. & Davys A., (2010). Best Practice in Professional Supervision: A handbook for the helping professions, 
London: Jessica Kingsley. 
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support structures for a coordinated student placement program.  The project facilitated agency-university 
engagement to optimize student matching to placements.  CISVic-university partnerships ensured that student 
learning opportunities and support met university requirements and student learning needs.  As a peak body 
for a small volunteer based community sector, CISVic plays a crucial enabling role by identifying innovations in 
practice and service delivery that meets the needs of vulnerable and complex needs clients.  There are both 
policy and practice implications for the CISVic SPPP, including: 
• enhancing the role of a peak body in fostering community learning partnerships between the tertiary and 

community volunteering sectors;  
• building agency capacity for internship workforce to support casework and programs targeting complex 

needs clients;  
• addressing challenges to workforce capacity in the community volunteering sector; 
• addressing challenges to community based student placements. 

It is recommended that: 
ü the federal government agency that funded this pilot, the Department of Families, Housing Community 

Services and Indigenous Affairs (FaHCSIA) consider ongoing funding for the CISVic student placement 
program with the view that it: 
− increases agencies’ capacities to deliver supported services to clients with complex needs; 
− addresses the broad aims of the community sector workforce capability framework including improved 

client outcomes, workforce capability, promote and enhance professional practice; 
− is an innovative program capable of replicability across jurisdictions and into the broader community 

services sector;  
− is cost effective with capacity for leveraging economies of scale. 

ü project partners pursue ongoing funding options including partnerships between: 
− CISVic, universities and government agencies (state and/or federal); 
− CISVic, universities and philanthropics; 
− CISVic, universities and friendly corporates. 

ü the Student Unit Model is promoted across the community sectors, focusing on peaks and state-wide 
bodies as an effective model that: 
− meets university requirements; 
− assists and supports placement agencies to provide high quality work-based learning; 
− enhances community based agencies’ capacity to provide services and programs. 

ü the Student Unit Model be improved in the following areas: 

− further support for agencies during matching process; 

− provide clearer guidelines of role demarcation in supervision and assessment; 

− more opportunities for task supervisors to meet for peer support, supervision training and sharing; 

− work with project partners to consider how to better support educators, agencies and supervisors in 
situations where students are experiencing difficulties; 

− build on inter-agency placement case study and consider how to further support volunteer only 
agencies to host social work student placements. 
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ü the Student Unit Model be further expanded to: 

− offer external group supervision to placements that have social work supervisors on site so that 
students can access peer and group support to enhance their work-based learning and sharing 
experiences; 

− continue to work with RMIT University to offer supervisors’ workshop each year to develop supervision 
skills; 

− create a community of CISVic educators by promoting supervisors’ network to share experiences, 
resources and training in supervision 
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2. Project Description 

2.1 The need for a student placement program 
In 2010, CISVic agencies received funding to provide casework – ongoing, holistic and client-centred support 
– to clients with complex needs attending emergency relief services.  In 2011, the Ending the Stopgap Report2 
identified casework as having positive impacts on client outcomes and building agency capacity to assist 
complex needs clients.  Although funding was renewed, casework positions were not expanded, and in some 
cases, hours were reduced.  Caseworkers proposed that an effective way to help build casework capacity is to 
offer student placements. Social work students are identified as appropriate because they are trained to: 

• provide a professional service;  
• provide client-centred, holistic support to clients with complex needs, and  
• have a systemic understanding of policy and practice issues impacting on vulnerable and disadvantaged 

people.  

Placements provide opportunities for social work students to practice their knowledge and skills, such as 
empowerment practice, advocacy, critical social work and crisis intervention.   

CISVic recognizes that community based agencies are fertile places of learning, and where students can add 
great value to service capacity and delivery.  Most importantly, a positive student experience in CISVic 
agencies brings incalculable gains to the sector over the longer term.  From a volunteer based agency 
perspective, student placement introduces future professionals to a sector that has been traditionally heavily 
reliant on volunteer workforce. It fosters innovation and knowledge transfer, and creates a two-way learning 
process that enriches student, staff, volunteer and agency capabilities. For students, work-based learning such 
as student placements provide a broad range of experiences for gaining knowledge, understandings and 
capabilities that cannot be gained from formal classrooms or learning institutional environments.   

Project partners, Victoria University and RMIT University’s Schools of Social Work, like many tertiary 
institutions, were exploring collaborative partnership opportunities. Available placements, particularly in the 
community sector, are a challenge as government policies and funding steer social work placement towards 
health and clinical placements. This threatens the generic identity of social work and limits the profession to 
the provision of specialized services.3  Additionally, there is increasing competition for quality placements. An 
opportunity to place students in the community sector ensures that tertiary institutions are able to provide 
flexibility and broad learning environments for students. CISVic agencies are an attractive option due to the 
generalist nature of their services, the diversity of client demographics and the opportunity to work within a 
volunteer-based agency.  

As a peak body, CISVic facilitates and coordinates the student placement program, offering a range of support 
to agencies, supervisors and students throughout the placement period.  With a small grant from the 
Department of Families, Housing, Community Services and Indigenous Affairs (FaHCSIA), the CISVic SPPP 
commenced with field placements in July 2012. 

2.2 Project overview 
The CISVic Student Unit Model (CISVic SUM) was adapted from an existing RMIT University student unit 
model of multi-site student placements. The model was developed in response to a requirement set by the 
Australian Association of Social Workers, whereby social work students are required to be supervised by a 
qualified social worker for 1.5 hours every five (5) days of placement.  Some CISVic agencies cannot meet this 
requirement as they do not have a social worker employed in their agency.  Under the CISVic model an off-site 

                                                        
2 Nguyen, M.T.T. (2011) Ending the Stopgap: Casework in Emergency Relief Services, Community Information Victoria & 
Cranbourne Information Support Service 
3 ‘Changes in Field Education in past 10 years’: CCSW Supervisors Course, 12/06/12 
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supervisor (Field Educator) was engaged by CISVic to provide group and individual social work supervision, 
whilst an on-site Task Supervisor provides day to day supervision of the student.4  

The Field Educator provides 7 (1-2 hour) group supervision and 7 (1 hour) individual supervision to students 
over their 70-day placement period.  Group supervision was held at CISVic office in the city (a central location), 
whilst individual supervision was provided at the placement agency.  Group supervision was structured to 
provide students an opportunity to discuss relevant theory-practice issues, and students were tasked to 
facilitate sessions as part of their learning.  In meeting reporting and assessment requirements, the model 
proposes students' learning areas to be divided between the Field Educator and Task Supervisor.  The Field 
Educator oversees social work theory and practice learning areas, whilst the task supervisor oversees learning 
areas covering organizational context and inter-personal skills. This was to compensate for the fact that the 
Field Educator was not on site to observe students in the agency context.5  

At commencement of the pilot project, 6 students were placed across eight (8) agencies.  Two (2) students 
were placed across two (2) agencies.  One student was placed in a larger, better resourced agency with an 
established student placement model, whilst the smaller agency is a volunteer-only agency.  Students were 
placed in agencies to gain casework and project/research experience, and worked with professional staff, 
volunteers, vulnerable and disadvantaged clients and other community services professionals. 

2.3 Project goals & objectives 
The key objectives of the project were to:  

• co-ordinate placement process for students across CISVic agencies; 
• support placement agencies in identifying and developing placements, facilitate agency-university 

engagement to ensure projects and student matching are optimized from both learning and service 
delivery perspective; 

• create an effective support infrastructure for students on placements, supervisors and agencies; 
• identify other opportunities to set up student placement across a range of agencies, with the principle aim 

to provide a student placement program that builds on the caseworkers model. 
 

There are two broad aims to the CISVic SPPP.   

1 
Capacity building for agencies to deliver 

emergency relief casework services 
through the introduction of an internship 

workforce 2 The provision of high quality work-based 
learning in the community volunteering 

sector 

 

The key outcome was to implement a pilot student placement project coordinated and supported by a peak 
body (CISVic).  The project will identify opportunities to set up student placements across a range of agencies 
with the principle aim to enhance and build agency capacity to provide emergency relief casework to complex 
needs clients.  

  

                                                        
4 Combined on-site/off-site supervision is not uncommon, and is a model that has been provided by Schools of Social Work to meet 
this very problem.   
5 see Appendix A: CISVic Student Unit Model.  In reality, there were many overlaps. 
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3. Evaluation Methodology 

3.1 Evaluation Framework 
Project evaluation utilized the Centre for Disease Control and Prevention (CDC) Evaluation Framework.6  The 
CDC Framework is a practical, non-prescriptive tool used in program evaluation, involving procedures that are 
useful, feasible, ethical and accurate. Utilizing mixed methodologies, the evaluation engaged with stakeholders 
through a Reference Group, who provided input, advice and were actively engaged with the whole evaluation 
process (see Figure 1).   

Figure 1. CISVic SPPP Evaluation Framework 

 
source: CDC 1999 

 
Steps of Evaluation 

Step 1:  Determine key stakeholders and get their 
involvement in the evaluation process 

Step 2:  Describe the program to be evaluated 

Step 3:  Design evaluation plan and develop action 
plan to carry it out 

Step 4:  Obtain data to answer evaluation questions 

Step 5:  Analyze data and report findings 

   
Membership of the Reference Group were: 
• Assistant Section Manager, Financial Management Program (Victoria), FaHCSIA 
• Associate Professor of Social Work, RMIT University 
• Evaluation Mentor 
• Executive Officer, CISVic 
• Field Education Coordinator, Social Work, Victoria University 
• Placement Agency Manager 
 
Three (3) Reference Group meetings were held between August 2012 and March 2013. 

3.3 Evaluation Plan 
The desired project outcomes identified by stakeholders at the Reference Group included: 

• Increased capacity for casework and/or casework capability across CISVic agencies to support vulnerable 
and disadvantaged people 

• Broaden the casework model across a range of agency types 
• Student placement kits for agencies (includes policies, processes and checklists) 
• An established student placement program, including support infrastructure for students and agencies 
• Successful learning outcomes for students and supervisors 
 
  

                                                        
6  Centers for Disease Control and Prevention (CDC), U.S. Department of Health and Human Services, ‘Framework for Program 
Evaluation in Public Health’, Mordibity and Mortality Weekly Report, Vol. 48(RR-11), 17 Sept 1999 
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Key evaluation questions were developed to measure against project objectives: 
1. Has the project support structure been effective? 
2. Has the project work-based learning been effective? 
3. Has the project provided a satisfactory placement experience? 
4. Has the project increased capacity? 
5. What do participants think of the project overall? 
 
The SPPP evaluation utilizes mixed methodologies which included: 
• Online surveys (agency/task managers; students; educators) 
• Interviews (selection of agencies) 
• Case stories (two placement models) 
 
Questions 1 – 3 and question 5 were incorporated into online surveys.  The questions developed under these 
key questions sought to elicit respondents’ placement experience.   

Question 4 data was collected qualitatively through in-depth interviews.  It was felt that capacity can have 
different meanings between organizations and roles, and deserves in-depth discussion.  Additionally, one of 
the underlying assumptions of the project is that student placements build organizational capacity, and 
therefore warranted in-depth discussion to tease out the complexities around the context and concept of 
capacity building.  

3.4 Data collection 
Students (6), task supervisors and/or managers (7), and educators (4) were invited to participate in the online 
surveys via an invitation email.  Most surveys were completed within two weeks.  A follow-up email was sent 
for by the end of the second week.  Students (83%), supervisors and/or managers (100%) and educators 
(100%) responded bringing the average response rate to 94%.  Survey findings can therefore be said to 
provide a very accurate picture of the experiences of participants. 

Table 1: Data collected 

Interviews Surveys Case stories 

In-depth interviews 
conducted with: 
• 4 agency managers  
• 4 task supervisors 

Surveys returned: 
• 5 student surveys 
• 4 educator surveys 
• 7 agency & task manager 

surveys (some task 
supervisors were also agency 
managers) 

In-depth interviews conducted with: 
• 2 managers 
• 2 task supervisors 
 
Other information collected: 
• casework templates 
• evaluation of student-created social 

work position 
• statistical information (hours spent 

on supervision) 

3.5 Limitations 
Limitations identified in the evaluation of this project are: 
• The project officer was responsible for creating and maintaining the support structure for supervisors and 

agencies, which were subsequently being evaluated.  However, the online survey tool (and survey 
themselves) ensure anonymity and confidentiality for respondents.  In addition, the active involvement of 
the Reference Group at crucial stages of the evaluation process, from the formulation of evaluation goals 
and questions, to discussions of findings and recommendations addresses this limitation.   
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• CISVic is also a placement agency, and the project officer is task supervisor for one of the students.  This 
role was shared with another agency located within CISVic’s office.  Although the student was able to 
participate in some evaluation mentor meetings between the project officer and the evaluation mentor (as 
part of her placement learning goal) the student was not otherwise involved in the evaluation process (other 
than as respondent to the survey). 

• This is a very small pilot project, but with 16 responses out of a possible 17 respondents, this represented a 
response rate of 94%.  This indicates that most of project participants’ experiences were captured in 
evaluation findings. Given the small size of the project and number of respondents, there may be limitations 
to the generalizability of some of the evaluation findings.  However, this will not onerously detract from the 
replicability of this model when differences in context, needs and circumstances are taken into account. 
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4. Findings  
Findings from the evaluation will be presented in the context of the five key evaluation questions.  They will be 
followed by case stories to highlight innovations in student placements, and the learnings that can be gleaned 
from these placement models.  Reference to agencies throughout this section refers to responses from both 
agency managers and task supervisors.  In some instances, agency managers were also task supervisors. 

4.1 Has the project support structure been effective? 
We were interested in finding how students and task supervisors experienced the support structure that was 
put in place during the placement period.  Among both groups, online resources and forum were the least 
useful.  One of the reasons that can account for low uptake of an online tool is students’ academic workload 
during placements.  Also, this was a relatively small group of students who already have access to peer 
support through regular group supervision, so the online tool may be another unnecessary layer of 
communication:  
 

“The online resources/forum were not well-utilised, however I think this didn't 
matter as students felt well-supported and connected to each other, so therefore 

did not need additional online support.” Student 
 

 

CISVic supported task supervisors and agencies at the start of placements with information about the model, 
checklists and other resources for placement-readiness.  This was communicated through email, and 
resources were also posted on the SPPP section of the CISVic website.  CISVic also hosted a blog that was 
intended as a forum for task supervisors to share and communicate with each other.7  Findings indicate task 
supervisors found email communication more effective than online blog and resources (Graph 1). Email 
communications are more accessible in a time-poor environment as they do not require users to go online.  In 
response to their overall satisfaction with the support structure, the majority indicated they were very satisfied 
(70%) whilst 30% were satisfied.   

Among students, individual and group supervision with the Field Educator was rated highly, and CISVic and 
agency inductions were found to be useful.8  Many students have not been aware of the community and 
information and support sector, so having access to CISVic resources was particularly useful for quickly 
acclimatizing to the sector, especially in familiarizing with policy and practice issues that impact on agency 
client groups (Graph 2). 

  

                                                        
7 CISVic blog had low levels of participation, and approximately 3 months into the project, the blog was abandoned due to a 
combination of low participation and high spamming problems.  The resources page was retained. 
8 CISVic induction introduced students to the information & support sector, the role of caseworker in an emergency relief services 
and working with volunteers. Agency induction orients the student to the agency they are placed in. 
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Graph 1: Supporting agency placements – agencies & task supervisor response 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Graph 2: Supporting student learning – student response 
 
 

 

 

 

 

 

 

 

 

 

 

4.2 Has the project work-based learning been effective? 
This key evaluation question considers aspects of work-based learning under the model.  The Reference 
Group was interested in finding out from educators (university liaison officers and Field Educator) and 
agencies whether or not the model met university and learning requirements.  Table 2 indicates educators 
rated the model more highly in meeting requirements and learning needs than agencies.  Expectations of 
placement were also ranked lower in agency response.  Feedback from other parts of the evaluation indicates 
student matching may be factor in determining the low response rating for this question.  
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Table 2: Effectiveness of CISVic model for work-based learning 
 Agency Educators 

1=strongly disagree 
5=strongly agree 

CISVic student unit model effectively met university requirements 3.83 4.75 

CISVic student unit model provides effective work-based learning 4.0 4.75 

My expectations of placement were met  3.30 4.75 

Students were asked whether aspects of the project met their university requirements.  Group supervision and 
individual supervision with the field educator were rated at satisfaction and above (4.80).  One respondent was 
dissatisfied with individual supervision with task supervisor, which accounted for a slightly lower average (4.20) 
compared with the other two responses.  This respondent also recommended more support for task 
supervisors.   

Students were asked about discrete aspects of their work-based learning, and how their understanding of key 
areas of practice, organization and professional contexts were improved (Graph 3).  The highest levels of 
satisfaction were recorded against client diversity, community context and professional social work roles.  This 
clearly reflects the value of having student placements in CISVic agencies, which are place-based and provide 
generalist services to meet the needs of vulnerable and disadvantaged community members, particularly those 
who fall through service gaps.  Students work with a diverse workforce (paid and volunteer), client 
demographics and witness the intersection between policy and practice when placed in community based 
settings.  Students’ casework experience would also account for improved understanding of professional 
social work role, as it provides opportunities for students to put into practice their knowledge and skills, and 
through group and individual supervision, consolidate the theory/practice dimensions of social work.   

Graph 3: Improved understanding in key areas – student self-assessment 
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4.3 Has the project provided a satisfactory placement experience? 
This key evaluation question sought to elicit participants’ satisfaction with their placement experience, such as 
the administrative and assessment processes.  These processes can be stressful for agencies, educators and 
students, particularly for those who have not had previous placement experiences.  It can also be time-
consuming.  CISVic supports and resources agencies during the matching process by liaising with universities, 
and developing resources to assist supervisors to be placement-ready.  The reporting process was further 
simplified under the CISVic model so that Field Educator and Task Supervisors had responsibilities for 
different parts of the student’s learning area.  

Students were encouraged to manage the reporting processes as part of their learning, and coordinated the 
process with supervisors and liaison officers. Student and educator respondents were generally satisfied with 
their experience of the placement processes (Table 3 and Graph 4). 

Table 3: Satisfaction placement experience 
 Agency/Task Supervisor Educator 

1=very dissatisfied,  
5=very satisfied 

Final placement assessment 4.67  

Individual supervision 4.8  

Mid placement assessment 4.67  

Placement experience  4.5 

Placement report  4.75 

Placement report process  4.5 
  

Graph 4: Satisfaction with placement process – agencies/task supervisors and students 
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In-depth interviews with task supervisors and managers elicited three capacities that were increased: 
casework capacity, emergency relief capacity and organizational capacity.  Graph 5 below records the types of 
activities students engaged in whilst on placement.  Networking and casework was the most common activity9, 
followed by direct client service (not casework) and project/research work.   

Graph 5: Student activities whilst on placement 
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Agency and Task Supervisor 
Agencies report that organizational capacity was increased with student placement.  This took various forms.  
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placement gave the organization time to recruit for a coordinator position, which was subsequently filled.  What 
was attractive about a social work student was her skill and training, particularly to deal with complex client 
presentations. 
Thirdly, for agencies that placed students within a casework or emergency relief program, the placement 
enabled the agency to increase program access with more appointments times and options.  In one agency, 
students work alongside volunteers in an intake model.  Under this model, an intake position is situated at the 
front desk, and is usually allocated to a qualified worker within the organization.  Similar to a triage system in a 
health setting, the intake assessment determines whether a client needed to be referred to an appropriate 
program (both internal and external) or can be seen by a volunteer for emergency relief.  This position requires 
higher level of skills, as they may need to deal with highly distressed clients.  With an established student 
placement model, this agency envisages that students can effectively take on the intake assessment role and 
fill in roster gaps.10 

                                                        
9 40% of students reported doing casework, and 40% reported doing a combination of casework and project work.  This indicates 
that 80% of students were engaged in some level of casework during placement. 
10 This is LMS agency in Case Story 1 (see 4.6.1 below) 
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Casework capacity 
“student placement provided increased capacity for these tasks (referral, linkages, triage client) in a timely way” 

Agency Manager 
Students engaging in direct client service delivery through assessments in emergency relief and casework 
were reported to also increase agency capacity to provide casework.  Agencies participating in this pilot project 
are funded for part-time casework positions.  Students on placement can assist caseworkers by taking on 
administrative and follow-up tasks associated with client files.  This frees up time for the caseworker to focus 
on support and building client capacities.  This also means that clients can be linked into services in a more 
timely manner because students could make the referral phone calls, and make contact with service providers 
which is often time-consuming. 

Students also increased casework capacity by providing more appointment times to see clients, particularly at 
intake.  As students are trained to provide psychosocial assessments and to make appropriate referrals and 
service linkages, the intake and assessment stage of program access is one that is highly suitable to student 
skill-sets. 

Emergency Relief capacity 
Students also assist in various agency programs, including emergency relief.  This may involve assisting with 
packing food, assess emergency relief clients, advocacy and referrals in the same way that trained volunteers 
do.  This also increases agency capacity to provide more appointments.  Crucially, when students work in the 
emergency relief program, their professional training leads to improved client service:  
 

“students are not just providing transaction assistance they do psycho-social 
assessments of clients coming through, more than volunteers are able to…. Volunteers 
assess thoroughly but not at the same level.  Students probe and delve deeper, they do 

psycho-social assessments of clients situation.” Task supervisor 
 
Other capacities 
An interesting, and unexpected, capacity provided by student placement is the opportunity it provides for 
agencies to review and improve on their casework processes and practice.  In one agency, student placement 
was a catalyst for the agency to consider how the caseworker position can be improved. Policies were 
developed to separate the caseworker support role with the provision of material aid.  In this agency, the 
caseworker was providing material aid/emergency relief, which contributed to a perception that casework was 
a pathway to ongoing emergency relief.  This was reviewed and policies were put in place that meant the 
caseworker refers the client to the emergency relief service for material aid.  The caseworker therefore can 
focus on supporting and moving the client beyond their current circumstances.  Additionally, in response to a 
perceived problem in the way long-term casework clients engaged with the service, the student set up an 
appointment system “which broke the habit of existing client who would walk straight through to the 
caseworker’s office” (Agency Manager). 

Related to capacity building is the issue of limitations or barriers to student placement.  The principal barrier is 
the availability of physical space and facilities to accommodate the student.  Concomitant with this is the 
availability of resources such as time and supervision skills and experienced staff.  Task supervisors take on 
the supervision role over and above their normal duties.  This places an additional burden on task supervisors’ 
time.   Although agencies, on balance, consider student placements a valuable experience, it is a constant 
balancing act between the capacities that are built and the resources required for a worthwhile outcome (see 
Tables 4 and 5 below for an example of the time spent on supervision and the hours contributed by students to 
casework):  
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“[You need to] make sure you have capacity, because it is a strain on resources.  You get capacity building out 
of it, but you do have to put in the resources, so you just have to balance it so you can manage.”  

Agency Manager 
In relation to the burden on time, an onerous aspect of the CISVic SPPP model is the number of supervisions 
a student is required to attend.  In two participating agencies, agency based peer/group supervision is 
provided for students placed across the agency’s range of programs.  This brings the total number of 
supervision for SPPP students to three.  This takes time - and the student - away from the agency.  However, 
when queried about the value of CISVic group and individual supervision to the student, both task supervisors 
endorse the theory/practice and peer support the student seems to gain from participating in the CISVic model.  
They both place high value on the external group supervision as they could see the benefit to a student’s 
learning to be able to step outside the agency context and gain a broader picture of their placement 
experience.  This endorsement is further supported by responses to surveys (see 4.5 below) 

4.5 Project overall 
In considering the overall experience of participants, the Reference Group was particularly interested in asking 
questions around how placement experiences compare with previous experience.  Also of interest were the 
questions of what improvements can be made on the existing model and what could make the project itself 
better.  

How does CISVic placement compare? 
This question was relevant to task supervisors and students.  Among task supervisors and agency managers 
(n=7), all have had previous supervision experience, and all (with the exception of one) had previously 
supervised over 3 students.  When asked to compare their supervision experience, most felt that the CISVic 
model “offered greater support, communication and structure”, whilst one thought “this is an excellent model 
and the most supportive I have experienced”.11  One respondent felt that this was more demanding and 
intense than their previous supervision experience, which was with a Diploma of Community Welfare student. 

Of students (n=5), three (3) have had previous placement experience (60%).  In being asked to compare their 
experiences, two (2) provided positive feedback highlighting the level of support, communication and 
placement tasks as better than their previous placement experience. 

 
“I felt unsupported in my previous placement with an onsite Field Educator and liaison 
person that did not understand my learning needs. In this CISVic placement I felt well-

supported with expectations clearly expressed at beginning of placement and clear 
communication at all times. The addition of regular group supervision also meant that I 

had the chance to discuss issues with fellow students in ER agencies experiencing 
similar issues.” Student 

 

Has the project been worthwhile? 
Agencies and educators rated the project as worthwhile.  Students were asked whether they agreed that the 
project was worthwhile, and returned an average response rating of 4.6.  Students also felt their expectations 
of placement were met and the support structures were helpful (Graphs 6 and 7). 

                                                        
11 This particular supervisor have supervised 6-10 students in the past. 
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Graph 6: Worthwhile experience 

 

Graph 7: Student overall experience 

 

 

Would you recommend this project? 
Participants were asked if they would recommend the project to others.  All students responded that they 
would recommend the project to other students.  Students again commented on the support and structured 
supervision, peer support and communication, all of which greatly contributed to their learning. 

“The way the project was structured provided a good support for my placement, from task supervisor to field 
educator to fellow CISVic students on placement. All the additional information sent to me also contributed 

greatly to my learning. I highly recommend this student project to continue in the future.” Student 
“I loved they way the supervision was conducted and it gave each student a chance to facilitate as well as 

contribute their thoughts and also the group was just perfect.” Student 

Agency and educator response indicated a majority would recommend the project.  There is one respondent to 
this question who indicated they were somewhat unlikely to recommend the project.  Unfortunately, this 
respondent did not provide further feedback on this point.  However, indications through in-depth interviews 
that student matching and issues around resource play a role in a placement not meeting expectations. It is 
the nature of student placement that there will be inconsistencies between one placement and the next.  The 
challenge is to ensure that there are sufficient levels of support and communication between the agency, 
educators, CISVic and student to ensure that individual circumstances and difficulties can be addressed (this 
issue is further discussed in the Case Story 1 below). 
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Graph 8: Likelihood of recommending the project to others 

What aspect can benefit from improvement? 
This question related specifically to aspects of the project, as currently implemented, that could benefit from 
improvement.  Recommendations for improvement were put forward in relation to support and communication.  
With regard to support, it was felt clearer guidelines between the role of the task supervisor and field educator, 
and more support in the area of task supervision (such as more opportunities for supervisors to meet) would 
enhance the program.   

As this was a pilot project, the anticipated role demarcation between task supervisor and field educator 
underwent some modification during placement.  This was mainly negotiated between the field educator and 
task supervisors, with adjustments made depending on the placement and the student. Although resources 
and information were communicated to task supervisors and field educator, there remained misunderstandings 
around roles.  The reality is there was a lot of overlap, and task supervisor and field educator needed to 
communicate clearly and regularly to ensure all parties were meeting assessment and reporting requirements.  
A supervisors’ induction workshop could facilitate this process and identify issues at an early stage.  It would 
also provide an opportunity for supervisors and educators to meet prior to commencement of student 
placements.  A supervisors’ workshop was planned for the middle of the placement, with the view to engage 
with task supervisors to share experiences and learnings.  Unfortunately, there was a very low response to the 
workshop, which ultimately was postponed.  Placements occur in the second semester (July to December), 
and the workshop was offered in October, which proved to be a very busy period for supervisors. The 
workshop was held in the following February and was very well attended.  

Another recommendation was to increase opportunities for students to visit agencies within the program and 
attend mutual professional development sessions.  Students found group supervision a valuable experience 
as other students were working in similar agencies, where issues and problems covered were highly relevant.  
Agency visits would greatly enhance this learning, and expose students to the diversity and range of services 
within the CISVic membership.  Agency visits and professional development sessions could be incorporated 
into a suite of recommended core activities that students on placement at CISVic agencies organize as part of 
their learning, which can also include attendance at caseworkers’ network meetings and other activities that 
enhance student understanding of the community information and support sector.   
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What could make the project even better? 
This question was seeking a more generic response, than the improvement question above.  Suggestions 
were made about group supervision, student matching and the CISVic model.  Student matching concerned 
geographic considerations, as one student had to travel 1.5 hours per day.   Placement coordinators make a 
conscious effort to place students as close to where they live as possible, especially given multiple demands 
on student time (work, studies, family and other commitments).  The demands of geography, experience and 
availability of placements meant that it is difficult for every placement to meet all needs.  The challenge for 
programs such as this is to finely balance the multiple needs of students, agencies and supervisors.  Student 
matching could be better improved through regular communication and consultation with university partners 
and agencies during the matching phase. 
A related comment was that this model “works well for strong self motivated students but would be quite hard 
to manage if there were serious difficulties with a placement.” (Educator).  The challenge is to ensure that the 
model works for all learners.  Although there were some levels of mismatch for the current cohort of students, 
no serious placement difficulties were encountered.  The model’s capacity to deal with serious difficulties 
during placements is yet to be tested, although going forward, it is important to build into the model adequate 
resources and supports to ensure that task supervisors, agencies and field educator can have the flexibility to 
manage difficult placements. 

Suggestions were also made about how to enhance learning opportunities for students and supervisors.  This 
included the notion that extending group supervision “could be huge benefits for students especially around 
social work theories and ethical challenges” (Student) or “[P]erhaps some specialist groups and case 
discussions and forums for supervisors across the different sites” Task Supervisor.  

What was the best part of the project? 
Adjusting and adapting a student unit model to meet the needs of CISVic member agencies, supervisors, 
students and university requirements turned out to be a relatively smooth process.  Respondents clearly and 
consistently identified components of the project that worked well as being: supervision, support, sharing and 
having the student on placement itself.  

One student recognized the benefits of having both task supervisor and field educator, whilst most identified 
the role of group supervision and Field Educator in enhancing their learning.  The literature tells us that 
supervision and the supervision relationship are crucial to student placement.12  Students identified the 
structured nature of supervision and the learning opportunities in a peer group environment as valuable to 
learning:  
 

“Supervision.  Having both a Task and Field Educator meant that any issues could 
be brought up in the relevant area, where they related to task or theories/social work 

education.  The group supervision was also fantastic” 
 

Similarly, educators nominated that she was “very impressed with the supervision model and the quality of 
social work ‘off-site’ supervision”. 
Peer support and sharing were also successful components of the project: 

“The best part of this placement was us students getting together and share how our placements are going 
and things that has been significant at placement and how we managed the situation” Student 

                                                        
12 See Tsui M.S. & Ho W.S., (1998). In search of a comprehensive model of social work supervision. The Clinical Supervisor, 16:2, 
181-205.  Also Beddoe L. & Davys A., (2010). Best Practice in Professional Supervision: A handbook for the helping professions, 
London: Jessica Kingsley. 
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“The student had a level of support for practical tasks, theories and an opportunity to meet with other students” 
Agency manager/task supervisor 

“Coordination between field supervisor and task supervisor. Structured relationship and learning between the 
student and field educator which is supported by the placement agency” Educator 

Two agency managers/task supervisors commented on the students themselves as the best part of the 
project: 

“The student happened to be from a CALD background and this was of value to our agency.” 
“The standard of the student.” 

 
Overall, all participants rated the project as good or excellent.  
 

Graph 9: Project rating by all participants 
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capacity to provide services to complex needs clients.  Similarly, the unique circumstances of the student-
created casework model enables us to identify the factors that are critical to the success of setting up a 
casework position, and how student placement has the potential to enhance agencies capacity to deliver 
casework in circumstances of limited resources. 
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4.6.1 Case Story 1: Inter-agency student placement 
An existing relationship between two CISVic member agencies provides for a caseworker to work across two 
sites.  This casework position is currently funded by FaHCSIA as part of the the Vulnerable Groups Financial 
Management Program.13  Under this collaborative arrangement, the casework position is hosted in a larger, 
multi-service agency (LMS) and the caseworker makes weekly visits to a smaller agency staffed solely by 
volunteers (SVS).  The initial intention was for the student to be placed at the SVS, with task-supervision 
provided by a volunteer who has had previous student supervision experience14.  The student is also to be 
provided with task supervision by the caseworker when she attends the service, as well as by a student 
placement coordinator in the larger agency.  Social work supervision was provided by CISVic Field Educator 
(combination of group and individual supervision, totaling 14 sessions over the 70 day placement). 

Interaction between CISVic Student Model and LMS placement model 
LMS is a CISVic member agency with a long history of student placement.  At the time this project was in 
place, LMS decided to trial their own student placement program, taking on 8 – 15 students across 4 
disciplines: social work; community development; financial counseling; community welfare).  Inter-disciplinary 
group supervision was provided to students on a regular basis, in addition to individual supervision provided by 
the Placement Coordinator.  Part of an integrative model, the LMS student placement program aimed to reflect 
the inter-disciplinary nature of the agency’s programs, and students were able to tap into how a multi-
disciplinary team worked to achieve positive client outcomes.  The CISVic model was subsumed within this 
larger placement program.  The SPPP student had access to both the LMS group supervision and CISVic 
group supervision.   

Social work students placed at LMS engaged in direct client work with complex needs clients.  At the time, a 
total of 15 students were placed with LMS, including the CISVic inter-agency student.  The service model at 
LMS involves intake assessment, whereby walk-in clients are assessed by staff and students and referred to 
an agency service, provided with immediate assistance and/or referred to an external service provider.  Based 
on the triage model in health care, the assessment model requires a worker with skills in dealing with 
distressed clients, and a solid understanding of social systems and processes.  Social work students also 
participated in emergency relief assessment (which is normally serviced by volunteers) and provided deeper 
psycho-social assessments than volunteers, thereby improving client service.  

“[S]tudent placement does increase casework capacity.  They assess ER 
[emergency relief] differently, and occasions of services and referrals in-house 
increase as a result of student seeing client.. clients seeing students return for 

further support .. volunteers assess thoroughly, but not at the same level.  Students 
probe and delve deeper, they do psycho-social assessments of clients situations.” 

Student placement coordinator & caseworker, LMS agency. 

Table 4 below demonstrates the impact of student placements on casework capacity within LMS.  Each 
student was estimated to contribute about 1127 hours to LMS clients.  For each full time student, the agency 
provides 280 formal and 392 informal supervision hours (Table 5).  The commitment by LMS to the trial 
student supervision program in 2012 involved allocating the Coordinator 0.7EFT hours to the program.  This 
commitment was further embedded when LMS was undergoing renovations, the interior design incorporated 
desk space to students on placement. 

                                                        
13 Vulnerable groups casework is funded under FaHCSIA’s Financial Management Program, which also funds emergency relief, 
micro-finance and financial counseling.  Vulnerable groups funding enables existing emergency relief service providers to provide 
casework services to complex needs clients experiencing financial and personal crisis. 
14 This task supervisor is a long-term volunteer with SVS and is a retired academic with extensive supervision experience with 
engineering students. 
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Table 4: Student contribution to LMS capacity for client work 
Contribution to agency capacity Hours 

Student contact with clients Direct: 840 hours 
Indirect: 280 hours (letters, phone calls) 

Intake work 107 hours 

Total hours students contribute to LMS clients 1127 per student 

Table 5: LMS agency resources  
Agency supervision resource Hours 

Formal supervision hours (per student) Individual: 140 hours 
Group: 140 hours 

Informal supervision hours (per full time student) 392 hours 

Significant changes to placement arrangements 
It was identified early on in the placement that issues of availability, matching and resourcing in SVS posed a 
challenge for supervisors.  The student was not available on the same day as the caseworker, which meant 
that the student’s casework experience was limited to follow-up and administrative tasks on the days the 
caseworker was not at the agency.  In this way, the student enhanced caseworker’s capacity by attending to 
the more time consuming and administrative aspects of the caseworker role.  Additionally, the LMS 
Coordinator tried accommodating the needs of SVS and the student, which resulted in the student doing 
project work and follow-up casework on the days she was at SVS.  This meant that the student also spent 
some time at the LMS where she was able to attend the inter-disciplinary group supervision and engage in 
direct client work under supervision. 

Challenges for the inter-agency placement 
One of the major challenges in this model was the student matching.  The complication was the student was 
not available at SVS at the same time as the caseworker.  The subsequent move of the student between the 2 
agencies meant that the student eventually gravitated towards LMS at end of her placement period.  Although 
the caseworker did have a student with her during her visits to SVS, that student was not part of the CISVic 
pilot project.  This signaled the second challenge to the placement model.  The inflexibility of the CISVic model 
gave little scope for the LMS Coordinator to negotiate for a different student to be placed at SVS. 
Resourcing, particularly the lack of paid staff who could be a constant presence at SVS was a challenge for 
SVS management when implementing student placement.  The student was not always available at the same 
time as volunteer staff tasked to supervise her.  Communication also became a problem as the number of 
supervisors, two (2) task supervisors and a Field Educator, meant it was crucial to know ‘who was pushing the 
buttons’ in relation to the student.  Although the initial meeting showed promise, it became apparent over time 
that without sustained communication channels, SVS became less and less involved with the student 
placement as the student gravitated towards LMS.  Related to this issue of resourcing is management’s 
concern about the limitations of a volunteer workforce.  Although the appointed task supervisor, a long-
standing volunteer with the organization, was able and willing to supervise, his time commitment was fixed: 

 
“[H]ow much can we ask of people to do things in a voluntary capacity? They are being asked to do so many 

things… its important to explore the volunteer option, but there are limitations.” President, SVS agency 
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Lessons 
A series of factors impacted on the success of the inter-agency model.  The student’s experience of the model, 
with multiple supervision arrangements and diversity of placement experience was a very positive outcome.  
The changes to the student’s placement arrangement resulted in more peer support and access to direct client 
work, whilst the supervision provided by the CISVic Field Educator greatly assisted the student in linking 
theory to practice, and the group supervision allowed the student to meet other CISVic based students 
enhancing her understanding of the information and support sector.  Even with the layering of two student 
placement models, and two very different agencies, the outcome for the student was a positive one.  

Supervisors and managers involved with the project did however, identify some weaknesses that need to be 
addressed if a similar model were to be replicated. 

• The ability to facilitate and negotiate between the CISVic model and the LMS model will ensure that inter-
agency models work for all parties.   

• Due to limited human and other resources, student matching is crucial in a volunteer only agency.  The 
matching process needs to ensure that the student placed at the SVS can work independently and has 
sufficient life experience to work with a diverse group of volunteers. 

• In a volunteer only agency, the lack of a consistent, paid staff presence can act a barrier to sustaining 
effective supervision.  Flexibility and whole-of-agency engagement with the student placement process are 
key to ensuring successful accommodation to difficulties and changes.  Volunteer education and 
involvement in the lead up to a placement, and ongoing agency-wide engagement with the student 
throughout placement will better embed the student placement in the SVS. Given limited human resources 
in volunteer only agencies, CISVic and the LMS may need to play a greater role in supporting this process.  
This can include: 
− streamlining supervision arrangements by appointing a principal task supervisor with overall 

responsibility for the student throughout the placement; 
− establish clear and regular communication channels between the agencies and the Field Educator, 

including structured and regular meetings between all supervisors; 
− establish organizational readiness for student placement: educating volunteers in what to expect from 

student placements; how volunteers can support students when supervisors are not on site; and 
appropriate task allocation 

4.6.2 Case Story 2: Student created casework  
In 2011, agency SCC seized on an opportunity created by a social work student placement to create a 
casework position within their ER program.  SCC was keenly aware of the value of generalist casework in 
effectively assisting complex needs clients move beyond their presenting crisis.  Yet, within their local 
government area, there is only one agency funded to provide case management – and only to clients with a 
diagnosed mental illness. There was a:  

“recognition that people needed long-term support, of getting people off the mouse-
wheel of disadvantage….[It is also] about relieving volunteers of the extra pressure, 
and of having an outlet for the [emergency relief program] manager to put resources 
in and support the people needing it.  Things have become more complex.  Over the 
last 12 months, there has been an influx of asylum seekers, of language issues and 

cultural groups not familiar with the system… There are also complexities around how 
volunteers and workers service these clients.” 2011 Information and Emergency Relief 

Manager (now caseworker), SCC. 

The social work student was an extremely experienced counseling supervisor completing her social work 
degree.  The student had been working at SCC for quite some time as a clinical supervisor in the SCC 
counseling program.  She had sufficient organizational knowledge, experience and expertise to be tasked with 
setting up a casework program as part of her student placement.   



 29 

There was no formalized casework role in the ER program, which required the student to develop the 
administrative mechanisms for the position, establish connections and linkages with other service providers, 
developed referral procedures and protocols, and established the casework model along best practice case 
management guidelines.15  It was also recognized that a crucial role in establishing the casework position was 
to embed it in the organization, ensuring that other staff and volunteers understood the role and its place within 
the ER program.   

At the end of placement, the agency recruited a caseworker into the role, which is currently funded to June 
2013.  This caseworker had previously worked as the SCC Emergency Relief Manager, and was completing 
her social work qualification. 

CISVic student placement 
The SPPP student placed with SCC in the second half of 2012 came was supervised by the newly appointed 
caseworker.  She provided support and mentored the student throughout her placement.  The student 
increased the agency’s capacity to provide support for clients, giving the agency extra appointment times to 
see clients.  In relation to increasing the agency’s casework capacity, the student:  

“was sharing the caseload responsibility with me.  Initially, I exposed her to client work, 
then she became increasingly independent … in the end she was independently 

following clients for me. She went to every home visit, went to court, was modelling 
me… the victory was when I went off sick and one of our trickiest clients dropped in, 

she interviewed him, made superb notes, made several referrals, its all documented in 
the case-plan and I knew she was well on her way.. our aim was to get her to love this 
work so she would come back into the field, and we did that.. She lightened my load, 

gave me a chance to share client's problem, and the task of solving it, informal debrief, 
all that sort of stuff. I really enjoyed new ideas, new comers, new position, loved every 

moment of it.” Caseworker, SCC 

Critical factors of success 
The level of experience of the student who set up the social work position, her familiarity with the organization, 
its ethos and workplace culture were critical to the success of the placement.  The organisation’s commitment 
to the establishment of the model, bolstered by funding to support the position beyond the placement period 
contributed to the ongoing success of the casework position.16  The casework position was created to meet a 
client need, and with whole-of-agency commitment to the provision of the service, the complex clients were 
provided with assistance beyond the ‘mouse-wheel of disadvantage’, and through student placement, the 
agency’s capacity was enhanced to provide casework services to vulnerable clients. 

Challenges for SCC casework program 
Student placements are finite.  This meant that the student was only able to see six clients by the end of her 
placement.  Some of the challenges identified by the student included: 

• navigating the ER system 
• engagement with come clients 
• assessment of complex financial issues 
• the time involved when advocating for clients with complex issues17 

A challenge identified by the service manager was the burden placed on her time in supervising the student, 
however, “it was like having another manager around, another adult with enormous skills to take load off some 

                                                        
15 This included establishing case-plan and case-note templates, intake & assessment forms, case-plan limitations (how long to 
assist a client) and other mechanisms around an effective casework model. 
16 SCC has set aside funds to maintain the casework position, employing a part-time caseworker until June 2013.   
17 Final Report and Evaluation of the Information & Emergency Relief Case Worker Role: SCC 
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of the complexities… it was like having another part-timer on board, at least 0.5 EFT”18.  Having created the 
casework position, the immediate challenge for SCC now is to source financial support for the casework 
position.  Unlike other CISVic casework models, SCC does not receive vulnerable groups (FaHCSIA) funding 
for its casework position.  The present caseworker is only funded by SCC until June 2013. 

  

                                                        
18 SCC estimates that the work done by the student  
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5. Discussion 
This was a pilot project that aimed to establish key relationships, processes and support structures for a 
coordinated student placement program.  The project facilitated agency-university engagement to optimize 
student matching to placements.  CISVic-university partnerships ensured that student learning opportunities 
and support met university requirements and student learning needs.  The expertise and human resource and 
capital provided by project partners is a strength of this project.  The contributions from partners during 
development, implementation and evaluation process were invaluable.  CISVic support for task supervisors 
and agency managers involved provision of resources and opportunities to develop supervision skills.  The 
relative success of the pilot, recording high satisfaction ratings across key evaluation questions, and the 
endorsement of the CISVic student unit model reinforces that there is a role for peak bodies to play in 
facilitating and coordinating a student placement program.  The CISVic model sets out the mechanisms that 
can be put in place for a successful student placement program that provides adequate levels of support for 
agencies and supervisors to create high quality work-based learning.  Lessons from this pilot could contribute 
to the development of similar programs in other community sectors. 

Across CISVic agencies, including those participating in the pilot, student placements are an important part of 
the organizational culture.  A student placement culture, of giving back to the profession and of enhancing 
opportunities for students to access and enter the sector is a prime driver for the continued commitment to 
student placement amongst CISVic agencies.  However, a barrier to social work placement is the lack of 
qualified social workers on site to provide the mandated social work supervision.  By providing a field educator 
position to fill this gap, CISVic enables agencies to build social work student placements onto their existing 
student placement program.  Three of the participating agencies offer free general counseling services that are 
provided by field placements through partnerships with the Cairnmillar Institute.  Similarly, participating 
agencies have long-term relationships with local TAFEs in the provision of community welfare, community 
development placements.   
The outcomes for clients are at the forefront of this initiative.  Student placements ensure that agencies can 
continue to provide intensive, supported services to clients who fall through service gaps.  It also promotes 
and enhances professional practice within the sector (in a professional and volunteer capacity) meeting both 
workforce capability and service delivery needs.  Whilst placements enhanced agencies’ capacity to deliver 
their programs to complex needs clients, students too were afforded invaluable opportunities to practice their 
craft and consolidate their understanding of social work theory and practice.  The case studies demonstrate 
instances of innovative practice where agencies have limited capacity to provide casework services.  Whilst 
they highlight areas for improvement, they also reflect the commitment of community-based services to 
improving vulnerable and disadvantaged people’s lives.  Agencies address client and community needs by 
grabbing opportunities, maximizing available resources and innovate.  

The CISVic SPPP is implemented in an environment of rapid change and multiple challenges in the community 
and volunteering sector.  As a peak body for a small volunteer based community sector, CISVic plays a crucial 
enabling role by identifying innovations in practice and service delivery that meets the needs of vulnerable and 
complex needs clients.  There are both policy and practice implications for the CISVic SPPP, including: 
• enhancing the role of a peak body in fostering community learning partnerships between the tertiary and 

community volunteering sectors;  
• building agency capacity for internship workforce to support casework and programs targeting complex 

needs clients;  
• addressing challenges to workforce capacity in the community volunteering sector; 
• addressing challenges to community based student placements. 
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The challenge is to ensure that the program secures ongoing funding.  The program is now established, and 
continuing improvements will be made on the existing model based on this, and future evaluation findings.  
Looking ahead, considerable savings will be made on initial project costs as once-off establishment costs no 
longer factor in the program budget. Savings due to economies of scale is therefore achieved as more 
students are signed onto the program, as demonstrated in Graphs 10-12 below.  
 

Graph 10:  

CISVic SPPP: Proportion of Spending 
 
Cost per student: $3531.18 

 

Graph 11:  

CISVic Student Placement: Proportion of 
spending 6 students 
 
Cost per student: $2757.89 

 

Graph 12:  

CISVic Student Placement: Proportion of 
spending 12 students 
 
Cost per student: $2181.57 
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22% 

CISVic SPPP: Proportion of Spending 

Set Up 
21% 

Delivery 
70% 
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9% 

CISVic Student Placement: Proportion of spending 
6 students 

Set Up 
13% 

Delivery 
81% 

Evaluation 
6% 

CISVic Student Placement: Proportion of spending 
12 students 
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6. Recommendations 
It is recommended that: 
 
ü the federal government agency that funded this pilot, the Department of Families, Housing Community 

Services and Indigenous Affairs (FaHCSIA) consider ongoing funding for the CISVic student placement 
program with the view that it: 
− increases agencies’ capacities to deliver supported services to clients with complex needs; 
− addresses the broad aims of the community sector workforce capability framework including improved 

client outcomes, workforce capability, promote and enhance professional practice; 
− is an innovative program capable of replicability across jurisdictions and into the broader community 

services sector;  
− is cost effective with capacity for leveraging economies of scale. 

 
ü project partners pursue ongoing funding options including partnerships between: 

− CISVic, universities and government agencies (state and/or federal); 
− CISVic, universities and philanthropics; 
− CISVic, universities and friendly corporates. 

 
ü the Student Unit Model is promoted across the community sectors, focusing on peaks and state-wide 

bodies as an effective model that: 
− meets university requirements; 
− assists and supports placement agencies to provide high quality work-based learning; 
− enhances community based agencies’ capacity to provide services and programs. 

 
ü the Student Unit Model be improved in the following areas: 

− further support agencies during matching process; 
− provide clearer guidelines of role demarcation in supervision and assessment; 
− more opportunities for task supervisors to meet for peer support, supervision training and sharing; 
− work with project partners to consider how to better support educators, agencies and supervisors in 

situations where students are experiencing difficulties; 
− build on inter-agency placement case study and consider how to further support volunteer only 

agencies to host social work student placements. 
 
ü the Student Unit Model be further expanded to: 

− offer external group supervision to placements that have social work supervisors on site so that 
students can access peer and group support to enhance their work-based learning and sharing 
experiences; 

− continue to work with RMIT University to offer supervisors’ workshop each year to develop supervision 
skills; 

− create a community of CISVic educators by promoting supervisors’ network to share experiences, 
resources and training in supervision 
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APPENDIX A: CISVic Student Unit Model 
 
Roles & Responsibilities of Participants 

 
  
In consultation with RMIT, CISVic is adopting a student unit model of off-site supervision of social work 
students on placement in CISVic agencies.  For our purposes, we will call this role the Field Educator role.  
This off-site supervisor is the social worker responsible for providing supervision to students when no on-site 
social worker is available at the agency.  In this situation, the student has a task supervisor (non-social worker) 
on-site and an off-site social worker to provide supervision.  This is to fulfill the Australian Association of Social 
Workers (AASW) requirements for field education. 
 
CISVic has engaged Deborah Rosenberg, a social worker and educator with extensive experience in CISVic 
agencies.  Deborah was an employee of SCAAB and is well-known within the community information & 
support sector, as well as the broader ER and community sectors.  
 
Roles & Responsibilities 
 
Field Educator (off-site social work supervisor) 
Under this model, students will be provided with 7 individual supervision sessions, and 7 group supervision 
sessions throughout their placement.  The Field Educator’s role is to:  
• Understanding of learning opportunities, knowledge, skills and other requirements of agency for 

completing placement activities. 
• Understanding of expectations of student in consultation / liaison with Task Supervisor/s 
• Provision of regular formal supervision sessions and intermittent / informal individual communication as 

required by student  
• Participation with student and Task Supervisor/s in Mid Placement Review 
• Overall carriage and responsibility for report & assessments are required by the AASW. 
• Availability to attend Field Education Progress Panel if necessary. 
 
The Task Supervisor 
Task supervisors will be the first port of call for students, providing them with tasks and daily supervision and 
contact in their role as caseworkers.    The Task Supervisor’s role is to: 
• Orient the student to the agency and its operations. 
• In conjunction with the student and Field Educator, identify appropriate tasks and learning opportunities 

within the agency. 
• Contribute to the student’s understanding of the practice issues and methods of the agency. 
• Oversee the activity of the student on a day-to-day basis. 
• Participate in liaison meetings with the student and Field Educator, contributing practice experience and 

knowledge of the agency’s operations and the student’s progress. 
• In conjunction with the student and Field Educator, assist in the formulation of various evaluation reports. 
• Inform the Field Educator if the student is to be absent or unable to participate in scheduled supervision 

due to illness or other emergency. 
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The Student 
• Development of learning needs and objectives, within the framework of School and field expectations. 
• Willingness to participate actively in the placement allocation process. 
• Willingness to work within the School's and agencies' field education requirements. 
• Ability to make appropriate choices about and within placement on the basis of their learning interests and 

needs. 
• Accountability to the placement agency, including keeping the agency informed of movements related to 

the placement and observing normal courtesies, such as notifying the agency of sickness or inability to 
keep an appointment. 

• Ensuring that all practical requirements (travel costs, desk space, etc.) are negotiated prior to placement. 
• As a representative of the agency, respect its norms of punctuality, dress and so on. 
• Willingness to pursue relevant theoretical material to complement placement experiences. 
• Willingness to engage in self-evaluation and receive constructive feedback. 
• Availability to attend liaison sessions, informal negotiation session, integrative seminars and the Field 

Education Progress Panel. 
 
University Liaison Person 
Overall, the liaison person is responsible for: 
• Education consultation (as a point of contact for information and  support to student, Task Supervisor, and 

field educator to maximize learning throughout the placement) 
• Monitoring and evaluation of student performance ( review of  learning plan and mid  placement report) 
• Mediation and problem solving (respond to any difficulties which arise during the placement) 
 
Their primary responsibility is to ensure that the student is meeting the school’s educational objectives and 
requirements.  The liaison person is the first point of contact for students and agency/Field Educators for 
information, queries, concerns, etc. 
 
A liaison person may also provide the off-site supervision.  In this instance, the Field Education Co-ordinator or 
another member of the RMIT field education staff can be called in as an outside party to facilitate problem 
solving should the need arise, or should any of the parties request this. 
 
If the liaison person is also providing off-site supervision, it is possible that there will be additional meetings, 
particularly in the initial phase of the placement, and that they will be more actively involved in developing the 
final assessment report. 
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General Steps in Resolving Difficulties 
 
If a Task Supervisor or Field Educator feels there are problems arising from the student's performance or 
behaviour on placement, or if students encounter difficulties on placement which they consider are affecting 
their learning and/or performance, they should be discussed in the first instance with the person concerned.  
 
Students on placement are not only learning about direct client service delivery, they are learning about 
working in a community based, volunteer organisation.  Although students are not volunteers, they are still 
subject to the same rights and obligations the volunteers have whilst working in your agency.  Applying your 
policies and processes in dealing with students is recommended.   
 
Students should be aware of existing workplace policies and processes, and particularly should understand 
any complaints or grievance processes in your agency.  The supervisory process also contains a managerial 
and administrative function.  Either Task Supervisor and/or agency manager should help the student gain 
access to information and resources, and ensures their understanding and use of correct procedures within 
the agency. 
 
It is the Task Supervisor and Field Educator’s responsibility to ensure that the student’s learning process is 
consistent with the philosophy of the agency.  The field education process must not infringe upon the rights of 
service users and staff of the organisation. 
 
Duty of care to the service user is the guiding principle for all parties and takes precedence over the provision 
of learning opportunities for a student. 
 
Here are some simple steps that you could use to guide students in how to deal with conflict: 
Express your view of the conflict and feelings about it and at the same time invite the other person to do the 
same. 
 

Step 1 - Jointly define the conflict. 
Step 2 - Communicate positions and feelings. 
Step 3 - Communicate co-operative intentions. 
Step 4 - Take the other's perspectives. 
Step 5 - Communicate motivation to negotiate in good faith. 
Step 6 - Reach an agreement (Johnson & Johnson, 1987). 

 
If, after applying some simple steps, the problem persists, or if the issue cannot be resolved, then the liaison 
person should be consulted. As far as possible, the resolution of difficulties will be attempted through a 
three-way discussion between Task Supervisor and/or Field Educator, liaison person and student.. 
 
For common examples of difficulties on placement, please refer to pp.46-49 of the RMIT BSW Field Education 
Manual 2012 or pp.50-53 of the VU Social Work Field Manual 2012.  
 
Generally, disputes or difficulties should be dealt within the agency in the first instance, applying existing 
policies and processes in a fair and supportive environment.  Where problems remain unresolved, the Liaison 
Officer should be notified and the matter dealt with between all parties. 
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Reporting & Assessment 
 
Under this model, the Field Educator has overall carriage and responsibility with Report writing and 
assessment.  However, as an off-site supervisor, there are aspects of the student’s learning that the Field 
Educator cannot oversee – such as the day to day observation or supervision of the student.  The table below 
provides a rough demarcation, and is meant as a guide for Task Supervisor and Field Educator in meeting the 
learning objective requirements and assessments of students.  We understand that there may be overlaps 
between the Learning Areas, and students, Task Supervisors and Field Educator are strongly advised to 
collaborate closely in establishing tasks and methods of assessment.  Ultimately, it will be the Field Educator 
who will be responsible for the submission of reports.  
 
This is a working document that can morph and change over the placement period.   
The minimum requirement for the Learning Plan is identification of at least one objective in each learning area.  
 
Task Supervisor & Student   
• Identifies tasks & methods of assessment 
• Task Supervisor provides comments & collaborates with Field Educator during mid-placement and final 

reports 
 

Learning Area Learning Objectives 
Examples  of tasks & method of 
assessment 

Learning Area 
2 

Organisational context:  
An understanding of the organisational, 
legal and political contexts of human 
services processes.  

Eco-map of the agency & its context 
Attend and report on ER or other network 
meetings 
Set up resources folder of relevant referral 
agencies 

Learning Area 
4 

Processes, skills and relationships:  
An ability to form constructive relationships 
with individuals, groups and  
communities including user groups, 
colleagues, professionals and people in 
other significant roles / positions. 

Case presentation 
Observe an interview with a client 
Record minutes at team meeting 
Clear, comprehensible case notes 

Learning Area 
6 

Research:  
Recognition of research as an integral part 
of social work practice; demonstrating 
knowledge and understanding of all types 
and stages of social research.  
 

Present information on a relevant practice 
topic at an in-service to staff 
Locate literature relevant to a practice 
problem 
Designing or analysing client feedback 
surveys 

Learning Area 
7 

Social policy:  
An understanding of the legislative and 
social policies which influence the different 
fields of practice including knowledge of 
relevant legislative and policy frameworks.  
 

Attend and report on caseworkers network 
meetings 
Attend and report on CISVic and/or ER 
regional network meetings 
Maintain your agency’s social media or 
website 
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Field Educator & Student 
Identifies tasks & methods of assessment 
Task Supervisor provides comments & collaborates with Field Educator during mid-placement and final reports 
 
 

Learning Area Learning Objectives 
Example of tasks & method of 
assessment 

Learning Area 
1  

Values, ethics and professional practice:  
Awareness of contextually relevant ethics 
and practice standards in accordance with 
the AASW Code of Ethics and  Standards of 
Practice 

Identify and discussing ethical dilemma in 
casework through journal writing, case 
presentation or discussion in group 
supervision 
Documenting client interactions, 
processing and filing 
Observe student behaviour towards 
clients, staff and other workers 

Learning Area 
3 

Use of knowledge in practice:  
An understanding of theories and 
methodologies relevant to practice and 
alibility to reflect critically upon their use and 
application.  
 

Presentation of case study at group 
supervision 
Discussions with Field Educator about 
client processes & practice 
Debriefing with task supervisor 

Learning Area 
5 

Self learning and professional 
development:  
The ability to take responsibility for one’s 
own learning and development, and to 
perform at a level of competence 
appropriate to a beginning social work 
practitioner, including the skills to manage 
one’s future career and the transition from 
university to professional practice. 

Attending training and/or workshops 
Keep a journal that draws themes from 
casework practice 
Create digital story for uploading on the 
Peer Support Forum 

Learning Area 
7 

Social policy:  
An understanding of the legislative and 
social policies which influence the different 
fields of practice including knowledge of 
relevant legislative and policy frameworks.  

Participate in group supervision 
Debrief with Field Educator during 
individual supervision 

 



APPENDIX B: Flowchart of Placement Activities 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Other activities: 
• RMIT Student Briefing 
• Combined Schools of Social Work Supervisor’s Workshop 
• RMIT Field Educator Briefing 

 

Pre-placement processes 
Placements identified 
Expressions of Interest submitted to RMIT & VU 
Universities propose a match 

 

Mid-placement Assessment (day 30-40) 
Placement report and progress review ratings 3 days before liaison 
visit 

 

Placement Reports: learning goals & tasks 
Goals & tasks submitted to university Liaison Person by day 15  

Other activities: 
• CISVic Induction 
• Agency Induction 
• Required paperwork at agency 

 

Placement Agreements 
Pre-placement interviews are conducted 
Placement Agreements completed and submitted to university 
CISVic Field Educator notified of student and task supervisor contact 
details 

 

Final placement Assessment (day 60-70) 
Placement report with final ratings entered 3 days before liaison visit 

 

Other activities: 
• Individual & Group Supervision by Field Educator 
• Student, Field & Task Supervisors liaise & work collaboratively 

on report 
• Online peer support forum – students only access (moderated 

by CISVic) 
• Online blog & resource page for task supervisor & agency 

managers 
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APPENDIX C: Evaluation Instruments 
 

 
Key Evaluation Question 4: Has the project increased capacity? 

 
 

1. Did student placement increase your agency’s capacity to provide casework services to clients 
with complex needs? 

What ‘capacity’ is most important to your agency? Other than casework, has there been an impact on 
capacity generally?  
 
 

2. Did student placement place a burden on agency capacity in terms of management and 
supervision of students? 

You might like to consider university/learning requirements and time spent on supervision (formal and 
informal).  Where was the burden felt the most? Do ‘expectations’ play a role?  What could be done 
differently to ease the burden? 
 
 

3. What dimensions of the CISVic model that worked for your agency? 
Dimensions might include: supervision structures & support; access to social work qualified supervisor; 
community of students working under CISVic banner. 
What fitted well? What didn’t? Were there barriers? What could be improved on? 
 
 

4. If you have had previous supervision experience, how does the CISVic model compare? 
What is distinctively different about the CISVic model? What are the aspects you like/dislike about 
experience under the CISVic model compared to other supervision experience?  
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Interview Questions (Case Story) 
 

 
 
Managers 
 
 

1. What led to the decision to establish this student placement?  
What was the identified need? What were your capacities & resources at the time? What other options 
were available? 
 
 

2. What capacities, resources and skills required for implementation of your placement model? 
You might like to consider which of these factors was most/least challenging? Is there any factor(s) that 
was critical to the success of the model? 
 
 

3. What changes have you had to make to accommodate this placement?  
What policies, processes and structures did you put in place for this placement? Were the 
university/learning requirements onerous? 
 
 

4. What were some of the good things about having a placement? 
What were the drivers of success? You might like to consider the interaction between CISVic Student Unit 
Model and your placement model? 
 
 

5. What could be done better? 
You might like to consider CISVic Student Unit Model’s interaction with your placement model, student 
placement policies, processes and structures, and client outcomes. 
 
 
 
 
Task Supervisors 
 

1. What was your supervision experience like?  
Were the support structures adequate? What was most/least challenging? 
 
 

2. What could be done better? 
You might like to consider CISVic Student Unit Model’s interaction with your placement model, student 
placement policies, processes and structures, and client outcomes. 
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Welcome to CISVic’s Student Placement Pilot Project (SPPP) online evaluation survey! 
 
As a participant in CISVic’s Student Placement Pilot Project, you have taken part in an innovative trial that seeks to 
broaden the emergency relief (ER) casework model across CISVic agencies. Your opinion and experience of the 
project is really important to us. By participating in this survey, you will be making important contributions to the 
knowledge base and development of best practice in workbased learning. 
 
Findings from this survey will help CISVic and partner universities RMIT and VU to explore effectiveness of the CISVic 
Student Unit Model, and its replicability across the human services sectors. Furthermore, the evaluation will add to 
the existing evidence about models of student placements, demonstrate the sector’s innovative response in a tight 
fiscal environment, and help CISVic make the case for further and ongoing funding for the CISVic Student Unit Model. 
 
Your responses to this survey are completely confidential, information will be used in summary form, and where 
references are made to individuals and agencies, will be deidentified. We expect an evaluation report to be available 
at the end of April 2013.  
 
If you have queries or would like more information about this survey and/or the evaluation, please contact Minh 
Nguyen, Sector Development Officer, on 03 9672 2004 or 0431 165 665 or via email minh@cisvic.org.au 
 
The survey will take approximately 10 minutes to complete. 
Thank you for your time. 

 
ABOUT THIS SURVEY
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1. How satisfied are you with your experience with the CISVic Student Placement Pilot 
Project?

2. How satisfied are you with the following aspects of the student placement process?

3. To what extent do you agree with the following statements? (Note: The CISVic 
Student Unit Model provides for SOCIAL WORK supervision by a Field Educator 
through a combination of group and individual supervision; and TASK supervision by 
agency based worker)

4. Have you had previous experience with supervising students (in any discipline)?

 
ABOUT THE PLACEMENT

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied

nmlkj nmlkj nmlkj nmlkj nmlkj

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied N/A

Agency paperwork nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Final placement 
assessment

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Individual supervision nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Matching process nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Midplacement assessment nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Placement agreement 
process

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Placement report process nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Preplacement process nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Strongly disagree Disagree Neutral Agree Strongly disagree

My expectations for the 
placement were met.

nmlkj nmlkj nmlkj nmlkj nmlkj

The CISVic Student Unit 
Model provides effective 
workbased learning for 
social work students.

nmlkj nmlkj nmlkj nmlkj nmlkj

The CISVic Student Unit 
Model effectively met 
university requirements.

nmlkj nmlkj nmlkj nmlkj nmlkj

No
 

nmlkj

Yes
 

nmlkj

If yes, and with reference to support structure, activities around placement tasks, and general placement experience, how does the CISVic 
model compare with your previous supervision experience? 

55

66
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5. If you have had previous supervision experience, how many students have you 
supervised (including the current student)?

 

12 students
 

nmlkj

35 students
 

nmlkj

610 students
 

nmlkj

over 10 students
 

nmlkj
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6. If you are a task supervisor, how helpful were the following activities in supporting 
your supervision role?

7. If you are an agency manager, how effective were the following activities in 
supporting your agency capacity to host student placement?

8. Overall, how satisfied are you with the support structure?

 
ABOUT PLACEMENT SUPPORT STRUCTURES

Not at all worthwhile Somewhat worthwhile Neutral Worthwhile Very worthwhile

Email updates and 
communications

nmlkj nmlkj nmlkj nmlkj nmlkj

Online blog (CISVic 
website)

nmlkj nmlkj nmlkj nmlkj nmlkj

Online resources (CISVic 
website)

nmlkj nmlkj nmlkj nmlkj nmlkj

Very unhelpful Little help Neutral Helpful Very helpful

Student placement 
matching

nmlkj nmlkj nmlkj nmlkj nmlkj

Student placement 
resources

nmlkj nmlkj nmlkj nmlkj nmlkj

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied

nmlkj nmlkj nmlkj nmlkj nmlkj
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9. Overall, has the placement project been a worthwhile experience?

10. How likely would you be to recommend this project to others?

11. What existing aspects of the project would benefit from improvement? (As currently 
implemented, including placement issues and challenges)

 

12. Do you have any other suggestions for improvements?

 

13. What was the best part of the project?

 

14. Please rate the placement project overall.

 
ABOUT THE PROJECT OVERALL

Not at all worthwhile Somewhat worthwhile Neutral Worthwhile Very worthwhile

nmlkj nmlkj nmlkj nmlkj nmlkj

Very unlikely Somewhat unlikely Neutral Somewhat likely Very likely

nmlkj nmlkj nmlkj nmlkj nmlkj

55

66

55

66

55

66

Deficient Poor Adequate Good Excellent

nmlkj nmlkj nmlkj nmlkj nmlkj
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15. Your Role

16. University your student attends

17. Course your student is enrolled in

 
ABOUT YOU

Agency Manager
 

nmlkj

Agency Manager + Task Supervisor
 

nmlkj

Task Supervisor
 

nmlkj

RMIT
 

nmlkj

Victoria University
 

nmlkj

Social work (degree)
 

nmlkj

Social work (masters)
 

nmlkj
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Welcome to CISVic’s Student Placement Pilot Project (SPPP) online evaluation survey! 
 
As a participant in CISVic’s Student Placement Pilot Project, you have taken part in an innovative trial that seeks to 
broaden the emergency relief (ER) casework model across CISVic agencies. Your opinion and experience of the 
project is really important to us. By participating in this survey, you will be making important contributions to the 
knowledge base and development of best practice in workbased learning. 
 
Findings from this survey will help CISVic and partner universities RMIT and VU to explore effectiveness of the CISVic 
Student Unit Model, and its replicability across the human services sectors. Furthermore, the evaluation will add to 
the existing evidence about models of student placements, demonstrate the sector’s innovative response in a tight 
fiscal environment, and help CISVic make the case for further and ongoing funding for the CISVic Student Unit Model. 
 
Your responses to this survey are completely confidential, information will be used in summary form, and where 
references are made to individuals and agencies, will be deidentified. We expect an evaluation report to be available 
at the end of April 2013.  
 
If you have queries or would like more information about this survey and/or the evaluation, please contact Minh 
Nguyen, Sector Development Officer, on 03 9672 2004 or 0431 165 665 or via email minh@cisvic.org.au 
 
The survey will take approximately 810 minutes to complete. 
Thank you for your time. 

 
ABOUT THIS SURVEY
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1. Generally, how satisfied are you with:

2. How satisfied were you with the following aspects of the student placement 
process?

3. To what extent do you agree with the following statements? (Note: The CISVic 
Student Unit Model provides for SOCIAL WORK supervision by a Field Educator 
through a combination of group and individual supervision; and TASK supervision by 
agency based worker)

 
ABOUT THE PLACEMENT

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied

Placement report process nmlkj nmlkj nmlkj nmlkj nmlkj

Your experience of the 
Student Pilot Placement 
Project

nmlkj nmlkj nmlkj nmlkj nmlkj

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied

Final placement 
assessment

nmlkj nmlkj nmlkj nmlkj nmlkj

Midplacement 
assessment

nmlkj nmlkj nmlkj nmlkj nmlkj

Placement report nmlkj nmlkj nmlkj nmlkj nmlkj

Strongly disagree Disagree Neutral Agree Strongly agree

My expectations of the 
placement were met.

nmlkj nmlkj nmlkj nmlkj nmlkj

The CISVic Student Unit 
Model provides effective 
workbased learning for 
social work students.

nmlkj nmlkj nmlkj nmlkj nmlkj

The CISVic Student Unit 
Model effectively meets 
university requirements.

nmlkj nmlkj nmlkj nmlkj nmlkj
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4. Overall, has the placement project been a worthwhile experience?

5. How likely would you be to recommend this project to others?

6. What existing aspects of the project would benefit from improvement? (as currently 
implemented, including placement issues and challenges)

 

7. Do you have any other suggestions for improvements to the project?

 

8. What is the best part of the project?

 

9. Please rate the placement project overall:

 
ABOUT THE PROJECT OVERALL

Not at all worthwhile Somewhat worthwhile Neutral Worthwhile Completely worthwhile

nmlkj nmlkj nmlkj nmlkj nmlkj

Very unlikely Somewhat unlikely Neutral Somewhat likely Very likely

nmlkj nmlkj nmlkj nmlkj nmlkj

55

66

55

66

55

66

Deficient Poor Adequate Good Excellent

nmlkj nmlkj nmlkj nmlkj nmlkj
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Welcome to CISVic’s Student Placement Pilot Project (SPPP) online evaluation survey! 
 
The CISVic generalist casework model marks a new direction in emergency relief service delivery. In a tight funding 
environment, agencies need to innovate to ensure that services can continue to reach its client groups. One way of 
doing this is through the introduction of social work student placements.  
 
As a participant in CISVic’s Student Placement Pilot Project, you have taken part in an innovative trial that seeks to 
broaden the emergency relief (ER) casework model across CISVic agencies. Your opinion and experience of the 
project is really important to us. By participating in this survey, you will be making important contributions to the 
knowledge base and development of best practice in workbased learning. 
 
Findings from this survey will help CISVic and partner universities RMIT and VU to explore effectiveness of the CISVic 
Student Unit Model, and its replicability across the human services sectors. Furthermore, the evaluation will add to 
the existing evidence about models of student placements, demonstrate the sector’s innovative response in a tight 
fiscal environment, and help CISVic make the case for further and ongoing funding for the CISVic Student Unit Model. 
 
Your responses to this survey are completely confidential, information will be used in summary form, and where 
references are made to individuals and agencies, will be deidentified. We expect an evaluation report to be available 
at the end of April 2013.  
 
If you have queries or would like more information about this survey and/or the evaluation, please contact Minh 
Nguyen, Sector Development Officer, on 03 9672 2004 or 0431 165 665 or via email minh@cisvic.org.au 
 
The survey will take approximately 10 minutes to complete. 
 
Thank you for your time. 

 
ABOUT THIS SURVEY
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1. How satisfied are you with the following aspects of your placement experience?

2. How satisfied are you with the following aspects of the placement process?

 
YOUR PLACEMENT EXPERIENCE

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied

The agency paperwork 
process

nmlkj nmlkj nmlkj nmlkj nmlkj

The matching process nmlkj nmlkj nmlkj nmlkj nmlkj

The placement 
agreement process

nmlkj nmlkj nmlkj nmlkj nmlkj

The placement reports 
process

nmlkj nmlkj nmlkj nmlkj nmlkj

The preplacement 
process

nmlkj nmlkj nmlkj nmlkj nmlkj

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied

Final placement 
assessment

nmlkj nmlkj nmlkj nmlkj nmlkj

Midplacement 
assessment

nmlkj nmlkj nmlkj nmlkj nmlkj
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3. How helpful were the following activities in supporting your learning?

4. How helpful were the following resources in supporting your learning?

 
PLACEMENT SUPPORT STRUCTURES

Very unhelpful Little help Neutral Helpful Very helpful

Agency induction nmlkj nmlkj nmlkj nmlkj nmlkj

CISVic induction nmlkj nmlkj nmlkj nmlkj nmlkj

Group supervision nmlkj nmlkj nmlkj nmlkj nmlkj

Individual supervision with 
your task supervisor

nmlkj nmlkj nmlkj nmlkj nmlkj

Individual supervision with 
the Field Educator

nmlkj nmlkj nmlkj nmlkj nmlkj

Online peer support 
discussion forum (google 
sites)

nmlkj nmlkj nmlkj nmlkj nmlkj

Online peer support 
resource information 
(google sites)

nmlkj nmlkj nmlkj nmlkj nmlkj

Very unhelpful Little help Neutral Helpful Very helpful N/A

Caseworker network 
meetings (quarterly)

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

CISVic ebulletin 
(fortnightly)

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

CISVic newsletter: 
Informed (quarterly)

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj
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5. How satisfied are you that participation in the placement project improved your 
understanding of the following key areas?

6. How satisfied are you that the following aspects of the student placement project met 
your university requirement?

 
YOUR WORKBASED LEARNING EXPERIENCE

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied N/A

Community context nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Diversity of clients in 
community information 
support services

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

ER assessment, 
information and referrals

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

ER generalist 
casework/case 
management

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Linking theory with 
practice

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Organisational context nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Professional development 
needs

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Professional social work 
roles

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Range of client problems 
in community information 
support services

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Service integration and 
linkage

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Special projects nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Very dissatisfied Dissatisfied Neutral Satisfied Very satisfied N/A

Group supervision nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Individual supervision with 
Field Educator

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj

Individual supervision with 
Task Supervisor

nmlkj nmlkj nmlkj nmlkj nmlkj nmlkj
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7. To what extent to do you agree with the following statements?

8. Would you recommend this project to other students?

9. Have you been on placement prior to the current placement?

10. What aspects of the placement project would benefit from improvement? (as 
currently implemented, including placement issues and challenges)

 

11. Do you have any other suggestions for improvements to the project?

 
THE PROJECT OVERALL

Strongly disagree Disagree Neutral Agree Strongly agree

My expectations of the 
placement were met.

nmlkj nmlkj nmlkj nmlkj nmlkj

The placement project 
has been worthwhile.

nmlkj nmlkj nmlkj nmlkj nmlkj

The support structures 
were helpful.

nmlkj nmlkj nmlkj nmlkj nmlkj

55

66

No
 

nmlkj

Yes
 

nmlkj

Comment: 

55

66

No
 

nmlkj

Yes
 

nmlkj

If Yes, with reference to support structure, placement tasks, and general experience, could you tell us in a few words how this placement 
compares with your previous placement? 

55

66

No
 

nmlkj

Yes
 

nmlkj

If Yes, what can be improved? 

55

66
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12. What was the best part of the placement project?

 

13. Please rate the placement project overall.

55

66

Deficient Poor Adequate Good Excellent

nmlkj nmlkj nmlkj nmlkj nmlkj
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14. Gender

15. Age

16. Enrolment

17. Activities whilst on placement (answer all that applies)

 
ABOUT YOU

Female
 

nmlkj

Male
 

nmlkj

Under 20 years old
 

nmlkj

2029 years old
 

nmlkj

3039 years old
 

nmlkj

4049 years old
 

nmlkj

Over 49 years old
 

nmlkj

Social work (degree)
 

nmlkj

Social work (masters)
 

nmlkj

Casework (intensive support to client with complex needs)
 

gfedc

Direct client service (not casework)
 

gfedc

Networking
 

gfedc

Project work/research
 

gfedc

Project work + casework
 

gfedc

Project work + direct client service
 

gfedc


